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RESULTS

An article in 2015 conducted a study that proved that a peer-led 
learning community was correlated with improved progression 
throughout the pharmacy program1. Another study in 2013 showed that 
about half the students ranging from P1-P3 year utilized one-on-one 
and large group peer-led sessions for exam preparation2. Another study 
in the same year demonstrated significant changes in study strategies 
throughout their four-year pharmacy program3.

We are presenting this scholarly project to see which resources offered 
at USC Mann School of Pharmacy students perceive as helpful for 
exam preparation. 

The resources provided at USC that we will be comparing are:
● SI sessions
● Rho Chi review sessions
● Faculty office hours
● Faculty exam review sessions
● Wellness counseling services
● Student affairs 

1. Identify which resource(s) offered by the USC Mann School of 
Pharmacy do pharmacy students find to be more helpful in exam 
preparation.

2. Analyze and compare the use of each resource between 
demographics. 

3. Distinguish which resource(s) students found to be the most helpful 
between each cohort. 

4. Distinguish which resource(s) students found to be the least helpful 
between each cohort. 

A survey was conducted and sent out electronically to all USC Mann 
School of Pharmacy students. The survey asked participants about the 
different resources offered at USC Mann and how helpful each resource 
was in exam preparation. The questions were formatted to ask if they 
have participated  in each respective resource and if so, to rank the 
statement that the resource has helped them be better prepared and 
successful in course exams. The options were “Strongly Agree”, 
“Agree”, “Neither Agree nor Disagree”, “Disagree”, “Strongly 
Disagree”. Each participant had the option to explain the specific 
aspects that were the most helpful and the least helpful. The survey 
included demographic questions about their race, whether they were a 
first generation student, and whether they were an international student. 

We obtained 126 total responses. Due to incomplete responses, only 101 
responses were used for in our responses. The results section shows our 
data. 
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Continued….

Each graph below represents each resource offered at USC Mann and is 
further categorized into each cohort. It shows the percentage of participants 
that answered “Strongly Agree”, “Agree”, “Neither Agree nor Disagree”, 
Disagree”, “Strongly Disagree” when asked to rate the statement that each 
respective resource helped them be better prepared and successful in course 
exams. 

The pie charts below show the overall distribution of the demographics of our 
respondents. 

The bar graph below shows a comparison between each resource and the 
percentage that students found answered “Strongly Agree”, “Agree”, “Neither 
Agree nor Disagree”, “Disagree”, “Strongly Disagree” to the statement that 
each respective resource helped them be better prepared and successful in 
course exams. 

These are common themes on what our respondents found to be the most and 
least helpful for each resource: 

Each graph below represents each demographic group and the percentage of 
respondents that answered “yes” to participating in each respective resource 
for each cohort. 

As a whole, about 36% and 58% of respondents found faculty exam review 
sessions and faculty office hours to be the most helpful in exam preparation, 
respectively. 

Across all P1s to P4s, faculty exam review sessions were the resource that 
students found to be the most helpful in exam preparation. In addition, faculty 
office hours were also perceived as one of the most helpful for P1s. Student 
affairs was found to be the least helpful for P1s and P2s. P3s found Rho Chi 
review sessions to be the least helpful, while P4s found SI sessions to be the 
least helpful. 

Most students identified as first-generation, Middle Eastern or North African, 
Black or African American, and biracial students participated in SI sessions. 
Similarly, the majority of respondents who identified as Asian, White, Hispanic, 
or Latino/participated in SI sessions and Rho Chi review sessions. Lastly, most 
respondents who identified as international students participated in SI sessions, 
Rho Chi sessions, faculty office hours, and faculty exam review sessions. 

The resources with the lowest participation percentage for first-generation 
students were student affairs for P2-P4s and Rho Chi review sessions for P1s. 
Hispanics/Latinos(as) had a low percentage of participation in wellness 
counseling and student affairs across the cohorts. Those who identified as Black 
or African American participated the least in student affairs across the cohorts, 
with and addition of P1s having a low participation rate for Rho Chi Review 
Sessions, P4s for faculty office hours, and P2s and P3s for wellness counseling. 
The respondents who identified as Asians had the lowest participation 
percentage for wellness counseling and student affairs. P3s and P4 who 
identified as Middle Eastern or North African also had low participation in 
wellness counseling and student affairs, while P1s who have low participation in 
Rho Chi review sessions and student affairs and P2s for wellness counseling. 
Out of the respondents who identified as White, P1s participated the least in 
faculty office hours, P2s in Rho Chi review session, P3s in student affairs, and 
P4s in wellness counseling. 

Overall, the participation didn't match what students found to be the most 
helpful. We see that SI sessions and Rho Chi review sessions are among the 
most common resources that students have participated in, yet they are not the 
resources voted to be the most helpful in exam preparation. We see that student 
affairs and wellness counseling are some of the resources that students have not 
yet participated in and, therefore, might not be well known. 


